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Your Programme Handbook  
 

The purpose of this Handbook is to introduce you to your programme of study and to direct you to 

other general information about studying at PCI College. The material in this document is as accurate 

as possible at the date of production; however, you will be informed of any major changes in a timely 

manner. 

 

Your comments on any improvements to this handbook are welcome.  Please put them in writing (an 

email will suffice) with the name of the Programme Handbook to Programmes Office 

programmesoffice@pcicollege.ie  

 

 

Information in Alternative Formats             
  

If you have a disability which makes navigating the portal difficult and you would like to receive 

information in an alternative format, please contact Disability.Officer@pcicollege.ie We can supply 

sections from this publication as: 

• A Word document with enlarged type — sent by email or supplied on a flash drive 

• A printed copy with enlarged type 

• A printed copy on non-white paper 

 

Other formats may be possible. We will do our best to respond promptly. To help us, please be as 

specific as you can about the format and content you require and include details of your disability. 

  
  

   
  
  

 

  

  

  

  

  

  

  

  

  

  

  

mailto:programmesoffice@pcicollege.ie
mailto:Disability.Officer@pcicollege.ie
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Welcome to Continuing Professional Development!  
 

Thank you for choosing to study with PCI College on our Continuing Professional Development (CPD) 

programmes. These courses are designed to be a participative, and experiential and to draw whenever 

possible on prior lived experience. The academic value of programmes is enhanced by a learning 

environment that is warm, transparent, and genuine. Learners and Lecturers interact in a mutual effort 

to engage in and promote the concept of lifelong learning. We hope that you find the course enjoyable 

and a worthwhile experience. 

 

The purpose of this handbook is to provide you with information about your programme of study and 
to direct you to other general information about CPD. The handbook elaborates on the philosophy of 
the PCI College Team. Please study this handbook and keep it for further reference as you progress 
through the 30 hour programme. 

 

 

Introduction to PCI College      

PCI College (formerly Personal Counselling Institute) was founded in 1991 to provide training in 

counselling and psychotherapy for mature students. In 2001 the Institute became a Collaborative 

Partner of Middlesex University, offering Certificate, Diploma and Degree programmes validated by 

Middlesex University. The Institute became known as PCI College in 2004. In 2016 PCI College 

introduced Masters programmes validated by Middlesex University.  

 

The Colleges’ activities include: 

(a) Providing part-time third-level education in the field of counselling and psychotherapy, psychology 
and supervision. The programmes offered at Masters, Advanced Diploma and Bachelor’s degree 
levels are validated by Middlesex University. The BSc (Hons) Counselling & Psychotherapy is 
accredited by the Irish Association for Counselling and Psychotherapy. 
 

(b) Providing Continuing Professional Development (CPD) programmes. 
 

(c) Providing customised training in counselling and related fields for organisations and community 

groups wishing to avail of the expertise of College Staff. 
 

PCI College is committed to a quality assurance culture. This programme handbook is a manifestation 

of that commitment. It outlines the Colleges’ policies and systematic quality assurance procedures for 

the full range of activities in which the College is engaged. The College Board have overall responsibility 

for ensuring that the policies and procedures outlined in this handbook are adhered to.  

 

Mission Statement 

PCI College’s Mission Statement provides direction and intention for the institution and an aspirational 

goal form which effective, consistent and sustained leadership can provide direction for the work of 

the institution. 

“To make transformative contributions to individuals and society as the leading 

educational establishment in the field of mental health and wellbeing, contributing 

significantly towards excellence in contemporary academic knowledge and ethical 

practice within the helping professions in Ireland.” 
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Vision & Values Statement 

The following values describe the foundation of PCI College. In achieving its Mission, PCI College will 

be a successful and profitable business, continuously expanding opportunities for the benefit of 

students, staff and the community, and will: 

 

• Become well established as a centre of excellence and innovation in Mental Health & Wellbeing 
and psychological education and training in Ireland.  
 

• Be committed to, and renowned for the provision of high quality, inspiring, memorable, positive, 
professional and potentially life-changing learning experiences through participative, experiential 
programmes which value the prior lived experience of each learner. 
 

• Become contributor and influencer within academic and professional sectors and be 
contemporary and responsive to the developing professional climate. 
 

• Offer optimum experiences and opportunities in inclusive provision so that every student will feel 
warmly welcomed, cared for, respected and supported, with focus on the needs of the adult 
learner and mature student. 
 

• Be a place where learning and development accepts and values openness, honesty, diversity, 
freedom of expression and the sharing of experience. 
 

• Be an excellent employer, so that staff will be well supported, empowered, valued and respected, 
with clear and positive expectations of involvement, contribution, recognition and achievement. 

 

The values underpinning the work of PCI College are explicit in the following key concepts: 

 

1. Excellence - striving for the highest quality in all that we do. 
 

2. Accountability - inviting scrutiny to maintain excellence in standards. 
 

3. Ethics - operating with integrity, honesty, empathy and respect, and including: 
 

a. Protection of, and respect for, freedom of belief. 
 

b. The free expression of ideas without fear or hindrance.   
 

4. Nurture - responsive support to enable individuals to maximise potential, including: 
 

• Development of academic programmes that are relevant to the intellectual and 
vocational needs of individuals. 
 

• Provision of educational opportunities for all those who can take advantage of the 
College’s programmes and positive consideration of those groups traditionally under-
represented in higher education. 
 

• Commitment to the principle of life-long learning and the provision of opportunities for 
the personal development of all learners and staff. 
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5. Responsibility - to students, staff and the wider community, demonstrated in: 
 

• The development of a caring organisation that emphasises openness, trust and 
cooperation. 
 

• Commitment to the promotion and development of personal and social responsibility. 
 

6. Diversity - valuing and actively welcoming difference, shown in: 
 

• Recognition and encouragement of the diversity of cultures and traditions within the 
PCI College campus and in the broader community.   
 

• Commitment to equality of opportunity, regardless of age, colour, ethnic origin, sexual 
orientation, socio-economic status or special needs. 

 

7. Equality - embedding transparency and fairness in all college procedures. 
 

8. Collaboration - prioritising consultative / collaborative work internally & externally. 
 

9. Aspiration - seeking out innovation and opportunity to maximise potential. 
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How to Help Enhance your Programme 

As well as talking to your Lecturers or Programme Leaders about any issues there are also other ways 

you can feed back and help enhance the quality of your programme. 

 
Programme Feedback Sheets 

Programme Feedback Sheets are distributed at the end of each day and are completely anonymous 

unless the student desires to add contact details. The aim of this feedback process is to give you the 

opportunity to give your views on the quality of your programme of study. 

 
Other Surveys 

From time to time PCI College may promote surveys to give you the opportunity to give your views on 

the quality of the services and facilities offered by PCI and your experience of areas other than your 

programme of study. Feedback will be treated anonymously unless a student wishes to add his/her 

contact details. 

You can expect to receive a report on any issues that have been identified, which will describe the 

measures taken to resolve any problems and will be included as an item for discussion during 

Programme Voice Groups and will, where necessary, be reported upon during the quality monitoring 

process each year. 

 

How we Consider your Feedback 

The feedback you give through surveys and end of programme feeback plays an important part in 

reviewing the CPD programmes at the end of the academic year. Some of the changes we have made 

to the programme have been a result of student feedback. The whole feedback process will also be 

reviewed on a regular basis, to ensure that that it is effective in helping provide a good quality 

experience for students.
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Programme Staff & Contacts  

Programme Leaders  

 

Staff Name Contact Details: 

Professional 

Certificate: 

 

Eoin Stephens eoin.stephens@pcilecturer.ie  

Cognitive 

Behavioural 

Therapy & 

Advanced CBT 

 

Linda Breathnach Linda.Breathnach@pcilecturer.ie  
Couples 

Counselling 

 

Liz Rackard & 

Pauline Macey 

liz.rackard@pcilecturer.ie 

 

Pauline.macey@pcilecturer.ie  

Creative Arts 

Therapies 

 

Karolina 

Kurszewska  
Karolina.Kurszewska@pcilecturer.ie 

Group Facilitation 

Skills 

 

Mike Hackett mhackett@pcicollege.ie   Dream Works 

 

Grainne Mooney 

& Peter Leddan 

Grainne.Mooney@pcilecturer.ie  
 
Peter.Ledden@pcilecturer.ie 

Working with 

Trauma 

 

 

College Admin Contacts 

Assignments Assignment Queries assignments@pcicollege.ie 

Student Services Student Queries studentservices@pcicollege.ie   

Information    General Queries  info@pcicollege.ie   

  

 

mailto:eoin.stephens@pcilecturer.ie
mailto:Linda.Breathnach@pcilecturer.ie
mailto:liz.rackard@pcilecturer.ie
mailto:Pauline.macey@pcilecturer.ie
mailto:Karolina.Kurszewska@pcilecturer.ie
mailto:mhackett@pcicollege.ie
mailto:Grainne.Mooney@pcilecturer.ie
mailto:Peter.Ledden@pcilecturer.ie
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College Director’s Welcome                   
 

  

  

Dear Student  

  

  

Thank you for choosing to study with us.  It will be our privilege to accompany you on your journey 

undertaking our continuous professional development course. It is 

our wish that your commitment to the assimilation of knowledge 

and skills, along with your personal growth and development, will 

have positive consequences for you, your clients, and your 

community. We trust that the investment of your gifts and strengths 

will further promote the counselling and psychotherapy profession 

in Ireland.    

   

Our CPD programmes are therefore designed to introduce 

participants to a range of relevant issues, topics and approaches in 

the board areas of mental health and professional helping. 

 

 

Our Programme Teams shares the responsibility of providing you with a stimulating learning 

experience.  Each member is committed to the principles of person-centred adult education and is 

skilled in particular aspect of counselling and psychotherapy, and/or related areas.   

 

Our Programme Team shares the responsibility of providing you with a stimulating learning 

experience.  The team is open to learning with you and from you, valuing your experience and 

knowledge of life which can now be reflected upon and which will be a valuable resource for you and 

your peers while studying here.  

  

  

The purpose of this handbook is to provide you with information about your programme of study and 

to direct you to other general information about studying with PCI College. Please study this handbook 

and keep it for further reference as you progress through the programme.  

  

  

We wish you well in your ongoing pursuit of knowledge, skills and personal information.  

  

  

Rhiannon Murphy 

College Director  
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Your Programme Team  
Support Staff 

  

 Full Name PCI College Email Role 

Adam Hewitt  ahewitt@pcicollege.ie Student Recruitment & Admissions 

Manager 

Carolina Cirillo ccirillo@pcicollege.ie Student Recruitment & Admissions 

Lynn Hanley  lhanley@pcicollege.ie Student Recruitment & Admissions 

   

Alina Lupu alupu@pcicollege.ie Student Services Manager 

Breda McGreevey bmcgreevey@pcicollege.ie Student Services 

Donna Kealy dkealy@pcicollege.ie Student Services 

      

Brian O Murchu bomurchu@pcicollege.ie Academic QA Coordinator 

Daniel Gregg dgregg@pcicollege.ie Programmes Office 

Ethan Moore emoore@pcicollege.ie Programme Office Manager 

Rachel Rozelle rrozelle@pcicollege.ie  Examinations Officer  

 

  

mailto:ahewitt@pcicollege.ie
mailto:ccirillo@pcicollege.ie
mailto:lhanley@pcicollege.ie
mailto:alupu@pcicollege.ie
mailto:bmcgreevey@pcicollege.ie
mailto:dkealy@pcicollege.ie
mailto:bomurchu@pcicollege.ie
mailto:dgregg@pcicollege.ie
mailto:emoore@pcicollege.ie
mailto:rrozelle@pcicollege.ie
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Your Programme  

This course is designed to provide continuing professional development training within the field of 

counselling and psychotherapy. As a College, we are committed to making transformative 

contributions to individuals and society as a leading educational establishment in the field of mental 

health and wellbeing. The programme is developed, delivered and assessed by PCI College. 

These courses are intended for people who are counsellors & psychotherapists, and will also meet the 

needs of those who have an opportunity to use counselling skills as part of their work (either in a paid 

or voluntary capacity). You will benefit from our commitment to providing high quality, inspiring, 

memorable, positive and professional learning experiences through a participative, experiential 

programme. 

Fees 

Professional Certificate: Cost 

Cognitive Behavioural Therapy Days 1 & 2: €260 

Couples Counselling Days 3, 4 & 5: €520 

Creative Arts Therapies Full Price:  €730 (Save €50 by booking in full) 

Group Facilitation Skills €780 

Working with Dreams €780 

Working with Trauma €780 

Advanced CBT €750 

 

Additional Course Costs 

 

Course fees do not cover costs associated with Additional Course Requirements; Personal Therapy 

and/or Supervision. Fees for Supervision and Personal Therapy are decided by negotiation between 

you and your Supervisor and Therapist. The average cost for supervision is approximately €60. 

Personal therapy may also average about €60 per session. 

 

Timetable 

 

You are allocated to timetabled lectures based upon your CPD registration. If your timetable is 

incomplete or if you have any queries about your timetable then please contact Student Services by 

email: studentservices@pcicollege.ie  Any changes to your timetable will be communicated to you via 

email. 

 

Attendance Requirements 

 

Full attendance is expected at all sessions and should be taken in order of days 1-5. The experiential 

nature of the course means learning is at its optimum in the participation and interactions that take 

place during each session. Simply relying on notes of a session will leave a significant shortfall in a 

student’s learning. 

 

mailto:studentservices@pcicollege.ie
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Participation in Class  

Participation and interactions take place during each class. Student participation in class is expected, 

including: 

 

• Engaging with the content and process of any module. 

• Contributing / active listening. 

• Accepting / tolerating differences of opinion/ life experience/ values/ levels of formal 
education etc. 

• Giving / receiving feedback and constructive criticism. 

• Being mindful of confidentiality/trust. 

• Letting us know if you are struggling. 

• Behaving as would be expected for a professional. 
 

 

Student Requirements                    
  

Programme  Hours  Written Assignment  Other  

CBT  30  2,500 word assignment on a 
topic related to CBT.  

• Attend all 5 days. 

• 20 hours of relevant supervised 
client work. 

• 3 hours supervision 

Couples Counselling 30  2,500 word assignment on a 
topic relating to Couples 
Counselling. 

• Attend all 5 days. 

• 15 hours of relevant supervised 
client work. 

• 3 hours supervision. 

Couples Counselling 30  2,500 word assignment on a 
topic relating to Couples 
Counselling. 

• Attend all 5 days. 

• 15 hours of relevant supervised 
client work. 

• 3 hours supervision. 

Creative Arts 
Therapies 

30 2,500 word assignment. • Attend all 5 days. 

• 15 hours of relevant supervised 
client work. 

• 3 hours supervision. 

Group Facilitation 
Skills 

30 2,500 word assignment. • Attend all 5 days. 

• 20 hours of supervised relevant 
group work. 

Dreams 
 

30 2,500 word assignment. • Attend all 5 days. 

Working with Trauma 
 

30 2,500 word assignment. 
Presentation 
 

• Attend all 5 days. 
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Your Programme Feedback 
 

During your time at PCI College you will be asked to give your feedback on your programme or PCI 
College by completing a survey. These are important as they help the Programme Team and PCI 
College to determine what could be improved (as well as what is going well), therefore, please take 
the time to complete these.  

 

How your Programme is Quality Assured 

You may have not heard the terms 'quality assurance', 'academic quality', 'academic standards' before 
and now you may think they have nothing to do with you, however these terms are important to you 
and your programme. Full details on how we do this can be found here. 

To ensure the high standards and quality of provision, all programmes are subject to the College’s 
academic quality assurance procedures (which include those procedures related to programme 
approval, monitoring and review).  A key feature of these processes is the input from external subject 
experts who ensure that awards are comparable to those of other higher education institutions, and 
that the programme curriculum, teaching, assessment and resources are appropriate. 

 

You also have a very important role in enhancing our programmes by feeding back via student surveys, 

and other formal and informal mechanisms. Your feedback plays a key role in programme monitoring 

and review. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://pcicollege.ie/about-us/quality-assurance-manual
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Part Two: Resources and Support Available 

 

Resources   
Campus information 

PCI College delivers CPD programmes at 7 different venues. Our HQ and main teaching facility is 

conveniently located in west Dublin, just off the N7 and close to the M50. 

 

Dublin West:  

PCI College,  

Corrig House,  

Old Naas Road,  

Clondalkin, Dublin 22. 

Telephone: 01-4642268  

eMail info@pcicollege.ie 

 

 

Athlone Education Centre,  

Moydrum Road,  

Athlone,  

Co. Westmeath 

 

 

 

 

Belfast 

63 Malone Road 

Belfast BT9 6SA 

Northern Ireland 

Telephone +44 (0) 289 099 7852 

 

 

 

 

 

Cork Education Support Centre, 

The Rectory,  

Western Road,  

Cork 

 

mailto:enquiries@pcicollege.ie?subject=I%20have%20a%20query%20about%20PCI%20College%20Dublin%20West
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Drumcondra: 

High Park Campus,  

Grace Park Road,  

Dublin 9 

 

Transport Links:  

There are good public transport links to the 
Campus – the following Dublin Buses all leave 
you within a 10-minute walk - Bus 1, 11, 13, 16, 
41, 44 and 104. Moreover, Irish Rail 
Maynooth/Leixlip – Dublin Pearse and 
Newbridge/Naas & Sallins – Grand Canal Dock 
trains both stop at Drumcondra Railway 
Station. Bus connections are available from the 
station. 
There is ample car parking available for all 
students behind the old church building on 
campus 
 

  

 
 

St Kierans College, 

College Road, 

Gardens, 

Kilkenny 

 

 

Mary Immaculate College,  

South Circular Road,  

Limerick 
 

Mary Immaculate College is just a 15 minute walk from 

Limerick’s Train and Bus Station, Colbert Station. The 

College is easily accessible from all major routes, being 

just minutes away from the Dock Road entrance to the 

Southern Link Road and Limerick Tunnel, which connect 

all national roads coming into Limerick (N18 Ennis Rd, N69 

Foynes, N20/N21 Cork/Kerry, N24 Tipperary & N7 Dublin). 

 

 

 

ACE Enterprise Park, 

Bawnogue Road, 

Clonburris Great, 

Dublin 8HFP+WX 

https://www.dublinbus.ie/Your-Journey1/Timetables/
http://www.irishrail.ie/
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Student Contact Details and how to update them 

It is the responsibility of the student to ensure that PCI College has up-to-date contact details to ensure 

that all important communications are received. Students should email studentservices@pcicollege.ie 

to notify the College of any changes in contact details. 

 

Unless otherwise notified, the College will use student forenames and surnames given at the outset 
of the course for all College correspondence and official documentation. 

 

Data Protection and Privacy 

         

PCI College takes your privacy very seriously and is committed to protecting your personal 

information. All personal information collected will be recorded, used, and protected by the College 

in accordance with applicable data protection legislation - GDPR (General Data Protection Regulation), 

May 2018. All information provided including assignments, reports, etc is held on a secure 

computerised database, and all physical files are held in a secure locker. We ensure that all data is 

held securely and not disclosed to third parties without your consent unless we are obliged to do so 

by law. In addition, to provide our services to you, or to otherwise fulfil contractual arrangements, we 

may need to appoint other organisations to carry out some of the data processing activities on our 

behalf. These include Middlesex University and the IACP; and in all instances where we disclose your 

information to third parties, we will ensure that your information is appropriately protected. More 

information can be found in our Privacy Policy on the website.   

 

Student Support 
 

PCI College aims to facilitate participants in the development of their learning by providing a variety 
of services that support the academic, personal and professional learning experience. Although you 
are expected to be independent and to take responsibility for your own academic and personal life, 
there is still a lot of help available to support you throughout your programme. 
 

Information for Students with Disabilities  

The College aims to assist learners who have a disability, specific learning difficulty, or medical 

condition to successfully complete their studies, class assessments, and any other requirements their 

course makes of them, while also ensuring that they experience equal opportunities relative to our 

other learners. The College will endeavour to support students with learning difficulties/disabilities, 

however, the type of support provided must be practical from an operational perspective. There may 

be occasions where the College is unable to provide support due to the financial implications and/or 

the limits of the College’s human, physical and technological resources. 

Students are required to complete an Evidence of Disability Form and provide a psychological 

assessment from an appropriately qualified professional before the College can provide assistance. 

Please consult the Evidence of Disability Form for further information. It is available to download from 

the Student Portal under Resources and Forms. Please note, as PCI College is a small College, there is 

not a dedicated Disability Support Service. Instead, the role of Disability Officer is fulfilled in 

conjunction with the Student Services Manager. To contact the Disability Officer please email: 

Disability.Officer@pcicollege.ie  

mailto:studentservices@pcicollege.ie
http://pcicollege.ie/page/art/259/0
mailto:Disability.Officer@pcicollege.ie
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Programme Timeframe 
 

The Programme’s five days must be completed in order and students can defer days so the programme 

can be completed over a period of no more than 12 months, where the programme is still available. 

After this time, the possibility of carrying days will have lapsed. Students wishing to obtain an award 

with lapsed days are required to re-register from Day 1.  
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Part Three -Policies you Should Know 

Programme Regulations 
 

Academic Misconduct 

 

PCI College will take serious action against any student who plagiarises whether through negligence, 

foolishness or deliberate intent. Taking unfair advantage over other authors, learners or oneself 

through plagiarism is considered to be a serious offence. Written material, ideas, theories, formulae, 

etc. must be acknowledged through the use of quotation marks, references and bibliographies or 

reference lists. Learners are responsible for ensuring that they do not breach plagiarism guidelines. 

 

Where a script has been referred for review to the Programme Leader, a meeting will be arranged 

with the student wherein the nature of the subject under discussion will be explicitly flagged. The 

purpose of the meeting will be to obtain an explanation from the student and provide advice about 

correct citation and how to avoid plagiarism in the future. Where plagiarism is confirmed, an official 

record of the incident will be added to the student’s record. In the most serious cases, where there is 

an unsatisfactory explanation from the student, the College level body may decide to exclude the 

student from the programme. 

 

Acknowledgement of Prior Learning 
  

Exemption Policy below relates to the Professional Certificate in CBT Programme Documentation:  

Days 1 and 2 must be taken together.  Students who have completed the PCI College module in 

Advanced CBT (Year 4 of BSc Degree) or equivalent* are entitled to an exemption on Day 1 & Day 2 of 

this Certificate. Requests for exemptions must be made in advance of starting the course.  There is a 

€50 exemption fee and the course cost for these students is €570 including €50 exemption fee. NO 

exemptions are granted for Day 3, 4 & 5 of the course. 

*Equivalent courses must be supported by appropriate documentation and will be decided on a case 

by case basis by the Programme Leader. 

 

Adverse Weather Conditions and Class Cancellations  

 

In the event of adverse weather conditions (such as heavy snowfall), where a Lecturer is able to attend 

the class in order to hold a scheduled lesson this lecture is considered to have taken place. In this case 

any absent students must make up time in accordance with the programme requirements.   

 

On occasion classes may be cancelled at short notice due to unforeseen circumstances (e.g. Lecturer 

illness, etc.). In the event that a class is cancelled Lecturers must agree with the Programme Leader 

what steps will be taken in order to ensure that course requirements are met. The College will use its 

discretion, depending on the needs of the particular session, in dealing with a situation where a 

cancelled class arises. Students will be given the opportunity to attend any rescheduled classes arising 

from such circumstances. Students will be notified where possible of cancellations by phone call and 
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will be emailed changes to the timetable. Where possible PCI College will provide at least 10 days 

notice of any re-scheduled class dates. 

 

 

Class Sizes 

 

The College wishes to ensure that class sizes are kept relatively small, however, circumstances 

sometimes necessitate the amalgamation or transfer of one group of students to another group. The 

College does not guarantee that the number of students attending a class at the start of any academic 

year will remain the same for the duration of a programme and intends to keep increases of class 

sizes for any group to a minimum except in exceptional circumstances. The class size will vary with a 

maximum of 18 students per programme. 

 

 

Confidentiality  

 

All lecturers and students are expected to respect privacy within the college and agree to a 

confidentiality contract within the classroom setting. Confidentiality is one of the cornerstones of 

counselling and psychotherapy and this should at all times be regarded as ‘sacred’ when working in 

sessions. Confidentiality is essential to the trust required for groups to form and work well together. 

Groups that achieve a good level of trust will usually show an excellent level of learning.  

 

Confidentiality exists between the student and PCI College rather than between the student and any 

individual tutor. This means that Lecturers have both the right and the duty, as necessary, to convey 

relevant information with regard to student issues to relevant PCI College personnel. 

 

Confidentiality and trust are privileged at PCI College. They are fundamental aspects of the 

programme and core to your overall learning. Breaches of confidentiality in relation to client case 

work or material presented in class by class colleagues whether via process, role play or illustration 

will be taken very seriously by the college as an ethical breach and may have a negative impact on a 

learner’s progression. 

 

Confidentiality and Social Media 

This agreement of confidentiality extends to the use of social media sites (including Facebook, Twitter, 

Instagram, Pinterest, LinkedIn etc.), the use of emails, the use of mobile phones, discussion 

groups/forums and personal blogs/websites.  

 

It is essential that students uphold the privacy of their fellow classmates and adhere to best practice 

guidelines around confidentiality. Sharing information about fellow students, Lecturers and/or events 

within the classroom on a social media site or personal blog is viewed as a breach of confidentiality 

and may result in disciplinary action. This mirrors the boundaries that are established within the 

therapeutic setting between client and counsellor. 
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Complaints Procedure 

 

Complaints Procedure 

Stage I: Oral process 

 

A student who feels that s/he has been treated unfairly or inequitably has the 

right to make a complaint.  

Firstly, the student should address the issue with the subject of his/her 

complaint or with the Lecturer. Where the Lecturer is the subject of the 

complaint, the complaint should be forwarded to the Programme Leader.   

Stage I is generally an oral process and a written record is not made. However, 

staff members involved are encouraged to share their experience of the 

process to the benefit of the College. 

If the student’s complaint is not resolved at this level, then Stage II of the 

procedure, outlined below, should be followed. 

Stage II: Complaint in 

writing.  

Mediating an 

agreement is sought. 

 

The College appreciates that there may be occasions where Stage I is 

inappropriate and/or that a more formal approach is necessary.  

The relevant Programme Leader explains to the student the operation of the 

remaining stages of the Student Complaints Procedure. 

At this point the student should make his/her complaint in writing and 

forward it to their Programme Leader. The complaint should be specific and 

comprehensively documented. The complaint must detail the student’s name 

and contact details, any relevant documentation, and dates, locations and 

witnesses as appropriate. Any previous efforts to resolve the matter should 

also be given.  

The Programme Leader advises the person who is the subject of the complaint 

and provides that person with a copy of the complaint. 

The Programme Leader arranges to meet with the student to discuss the 

complaint. The Lecturer makes a written record of the meeting.  

To establish the facts of the complaint, the Programme Leader holds a 

separate meeting with the person who is the subject of the complaint and 

may also interview any material witnesses. The Lecturer makes a written 

record of the meeting(s).  

The Programme Leader tries to mediate an agreement. Where mediation is 

not successful the Programme Leader notifies both parties in writing of the 

outcome of the complaint and his/ her efforts to resolve the matter.  

Stage III: Writing to 

Programme Leader. 

TLA committee may 

decide to uphold, or 

not to do so. 

The Programme Leader 

makes recommended 

consequent action. 

 

If the complaint remains unresolved at Stage II, either party may write to the 

Head of Counselling & Psychotherapy, outlining how the complaint resolution 

process has progressed in their view and requesting him/her to proceed to 

Stage III. 

The Head of Counselling & Psychotherapy receives all the evidence 

considered under Stage II, and a report from the Programme Leader involved 

in Stage II. 

The Head of Counselling & Psychotherapy forwards the complaint and the 

accompanying information to the TLA for their consideration. They examine 

the material and may seek further information from the student to clarify 

matters concerning the complaint. They may decide if, in their opinion, the 

evidence justifies it, to uphold (or not to do so) a complaint without 

proceeding further with the complaint process. 
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The Head of Counselling & Psychotherapy and his/her nominees may 

interview separately, the student and the subject of his/her complaint and 

any appropriate witnesses. The complainant may be accompanied by a fellow 

student. The subject of the complaint, may also be accompanied by a 

colleague.  

The Head of Counselling & Psychotherapy and his nominees agree a written 

record of these meetings. 

The College aims to complete this stage of the complaints procedure within 

14 working days. The parties to the complaint will be informed if delays are 

expected.  

The Head of Counselling & Psychotherapy notifies both parties in writing of 

the decision reached concerning this stage of the procedure and the reasons 

for it, together with any recommended consequent action. 

The Head of Counselling & Psychotherapy notifies the appropriate person(s) 

or committee without undue delay concerning changes recommended or 

required as a consequence of the complaint. 

Stage IV: Appeal 

Complaints Committee 

examines appeal. Final 

decision in writing. 

 

Either party may appeal the outcome of Stage III within 14 days of 

receipt/knowledge of the decision. The relevant party must confirm the wish 

to appeal in writing to the Head of Counselling & Psychotherapy. 

The Head of Counselling & Psychotherapy establishes a Complaints 

Committee to examine the appeal. 

Typically the Complaints Committee will have three members, chaired by a 

Head of Counselling & Psychotherapy and include an experienced person 

from another College as well as a member of staff of the College. No member 

of the committee will have been previously associated with the complaint. 

The committee will receive the documentation so far generated by the 

complaint and will consider that documentation and hear evidence.  

The hearing will enable the committee to consider the way in which the 

complaint has been handled at previous stages of the procedure and/or to 

reconsider the appropriateness of the result of the previous stage of the 

procedure. However, the hearing will not be conducted as an alternative to 

any part of the disciplinary procedures which apply to members of staff. 

The decision of the committee will be final as far as the College’s Student 

Complaints Procedures are concerned.  

The Head of Counselling & Psychotherapy will inform both parties and the 

TLA, in writing, of the decision of the committee. 
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Supervision by PCI College Lecturers 

 

PCI College Lecturers may not provide supervision or personal therapy for students on courses on 

which they are currently teaching. PCI College Lecturers may provide supervision or personal therapy 

for those students on courses on which they are not currently teaching.   

 

Where a PCI College Lecturer is asked to ‘fill in’ for another lecturer for part of the programme, they 

may continue to provide supervision and personal therapy for that student, once there is agreement 

between the lecturer and the student on this. PCI College is to be notified in such instances. 

 

At all times it is important that PCI College Lecturers establish and maintain clear professional 

boundaries in their work with students so as to separate out the tasks of lecturing, supervision and 

personal therapy.  In the case where a lecturer is offered course work the lecturer needs to inform 

the College if any student(s) in the class are coming to them for supervision or personal therapy, 

before the offer is agreed. Since supervision/personal therapy runs throughout the course, this can 

have timetabling implications for lecturers, as they may be ineligible for future work on a particular 

course due to the conflict of interest arising out of prior supervision/therapy arrangements with any 

student(s) on that course.  

 

Learning, Teaching and Assessment   
The learning, teaching and assessment approaches used throughout your programme will encourage 

you to be actively involved in your learning and to work with other students. We aim to give you 

prompt feedback on your learning as well as opportunities to reflect upon and learn from that 

feedback. PCI College’s Philosophy and Strategy for Learning, Teaching and Assessment remains very 

much in line with that of Middlesex University: 

 

“The aim of the University’s Strategy for Learning, Teaching and Assessment remains 

unchanged: to ensure an effective student centred learning experience to meet the needs of 

its current and future students. 

 

The University’s commitment to developing its students as autonomous learners remains the 

central aim of the strategy. Within the University there is now a better developed 

understanding of the issues which we face in progressing this aim, and of its critical relation to 

assessment and student achievement, which in turn are related to our desire to offer students 

wider access, and greater chances of success, in their studies.” 

(From Middlesex University Learning, Teaching and Assessment Strategy). 

PCI College has in place a ‘Learning/Teaching & Attendance Contract’ the aim of which is to help 

students take on the role of adult learners and their responsibilities as trainee counsellors. The 

student’s responsibilities as adult learners/trainee counsellors include: 

 

• Take responsibility for own learning. 

• Fulfil attendance requirements. 

• Fulfil punctuality requirements. 
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• Not being under the influence of alcohol/illegal drugs. 

• Begin to think and act as professional counsellors. 

• Maintaining boundaries of confidentiality and respect. 
 

Adult education is a mainly self-directed learning environment. It is essential, therefore, that you learn 

to take on the responsibility for you own learning. This includes finding resources for learning from 

books, journals, the internet, etc. This skill will assist you when working as a professional counsellor/ 

psychotherapist as you will be required to continue with your professional development by reading, 

attending workshops and courses during the length of your career.   

 

 

Assessment Methods  
  

Written assessments are designed to measure the extent to which you have achieved the learning 
outcomes of a programme. These assessments are graded. Learning outcomes are the specific skills 
and knowledge that you are expected to demonstrate as a result of studying a programme. Summative 
assessment should assess achievement of all learning outcomes in a secure, fair and accurate manner 
and this will mainly comprise of written assignments and skills assessments.   
  

Assessment may also involve self, peer or group approaches. For example, you may be asked to self-
assess your own work indicating where you feel you have clearly demonstrated your understanding 
and also identifying areas where can see you have room to improve.  Assessment may also be a peer 
process where students, individually or as groups, offer feedback on one another’s work. Group 
assessment may also be part of your programme where part of the assessment requires you to 
demonstrate your ability to work as part of a group and possibly receive a group mark.  
  

Please see the programme narratives for more information about specific learning arrangements for 

your programmes.  

  

The examination and assessment of student performance will be the responsibility of the PCI College 

Board.  

  
Submitting an Assignment 

All assignments are submitted electronically to the below email address and should be in PDF or Word 

format. The programme title and student name and number should be in the subject line of the email, 

and must be in one attachment/document only. It is recommended by the College that the assessment 

is submitted prior to the Integration Day.  

 

Submissions must be received by the College within 12 months of the start of the programme. 

Assignments should be emailed electronically to assessment@pcicollege.ie     

 

Return of coursework  

Submitted coursework is retained by the College. Students must keep a copy of their submissions for 

their own records.  

 

mailto:assessment@pcicollege.ie
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Assessment Feedback  
  

Assessments are used to help you to motivate yourself to study and define knowledge, skills, clarify 

attitudes and values and to deepen your understanding of what you have learned. They are also 

employed to develop your facilities of critical analysis, synthesis and evaluation.   

  

Feedback on your assessment provides the opportunity for you to reflect on it and to use this feedback 

as the basis for learning and to improve your work.  

  

Feedback can take many forms and may be informal. For example it may be given and discussed in the 
classroom or it may be more formal and delivered in written or audio form from peers or academic 
staff.  Understanding your feedback is very important and to achieve this you are encouraged to 
discuss feedback with your peers and academic staff.   
  

Receiving feedback on your work is an essential and important part of learning; therefore, all 

programmes provide regular opportunities for formative assessment, the purpose of which is to get 

detailed feedback on your performance so you get a regular update on how you are developing and 

to prepare you for any assessment.    

  

Feedback on assessments is sent to each student’s email account. 
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Health and Safety 
 

Venue Location 

First Aid 

Responder First Aid Box 

Health & Safety 

Procedures 

Education 

Centre 

Athlone 

 N/A 

Reception. 

Defibrillator at 

reception 

Signs in all rooms 

 

Malone 

Road  

Belfast 

 TBC 

Kitchen  

 

Reception  

 

 

CESC 

 

Cork 

 

All staff 

 

Admin office 

adjacent to 

reception 

Manual located in administrators 

office 

 

Respond Drumcondra Martina Comerford Reception Reception 

Corrig 

House 

 

 

Dublin West 

 

 

 

Ethan Moore      

Breda McGreevey    

Joyce O’Neill      

Daniel O’Mahony 

Louise Brennan  

Reception/Student 

Canteen  

 

 

Manual located in administrators 

office 

 

 

ACE 

 

 

 

 

 

 

 

Dublin West 

 

 

 

 

 

 

All ACE Staff have 

completed First Aid 

Training 

 

 

 

 

Reception/Security. 

Defibrillator at Unit 

19 & Headway in 

Community 

Building.  

 

 

Following an accident requiring 

First Aid treatment even if it is 

considered to be a minor accident, 

an accident report form must be 

completed. In the event of serious 

injury requiring medical treatment 

from a doctor or hospital 

ambulance service must be called. 

The manager must be notified and 

a full accident investigation must 

be carried out.  

 

St Kieran’s 

College 

 

Kilkenny 

 

All reception staff 

 

In all departments 

 

At front desk 

 

Mary IC 

 

 

 

Limerick 

 

 

 

All security 

personnel  

 

 

Lime Tree Box 

Office, Tara 

Building & Main 

Reception in 

Foundation 

Building 

Report to security (signs in rooms 

& corridors) 
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Programme Narratives: Professional Certificate Cognitive Behavioural Therapy (CBT) 

 
Weighting:   30 hours  

Programme Leader:  Eoin Stephens MA, MIACP, MACI 

  

Lecturing Staff:   Eilish McGuinness MIACP, BSc (Hons) Couns/Psych 

 

Prerequisites:   Qualification in Counselling, Psychotherapy or other helping professionals with 

therapeutic experience. Students currently in training will be considered, on the 

understanding that the CBT Certificate qualification cannot be used until they 

have qualified. Entry is by application form. 

 

Aims  

Participants will learn to assess problems and formulate an appropriate therapeutic approach using 

the client’s thought & beliefs, moods & emotions, behaviour & environment. The approaches are 

presented are user-friendly and evidence-based. 

 

 

Syllabus  

 

Introduction Day 1 and Day 2 

The initial two days of the Professional Certificate provide an overview of the theoretical 

underpinnings of the CBT approach.  Additionally, cognitive and behavioural interventions are 

practiced and skills explored through experiential learning.  Material is presented using PowerPoint 

and videos, role plays, discussions and tutor demonstrations.   

 

Objectives of the Two Introductory Days 

Students can expect to: 

•    Be introduced to the principles of CBT 

•    Become familiar with assessment considerations 

•    Identify and work with Negative Automatic Thoughts, Assumptions and Core Beliefs 

•    Learn and practice key cognitive and behavioural interventions 

•    Develop an understanding of guided discovery and the use of Socratic Questioning 

•    Begin to understand the idea of Cognitive Behavioural case formulation 

 

 

Day 3: CBT for Depression 

This workshop focuses on Major Depressive Episode, symptoms, diagnosis and maintenance 

factors.  Participants are taught the importance of the use of pacing, goal setting and choice of 

intervention with depressed clients. Participants will be provided with the opportunity to explore 

specific cognitive and behavioural techniques.  
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Objectives of Day 3 

Students can expect to: 

•    Deepen their understanding of the clinical features of depression 

•    Be introduced to standardised measures used in the diagnosis of depression 

•    Become familiar with the cognitive model of depression 

•    Explore the use of Behavioural Activation as a key cognitive intervention 

•    Learn the value of using a Thought Record with depressed clients 

 

Day 4: CBT for Anxiety 

This workshop is designed to introduce participants to the key diagnostic symptoms of anxiety. 

Particular focus is given to disorder-specific Cognitive-Behavioural models for Generalised Anxiety 

Disorder, Panic Disorder and Social Anxiety Disorder.  Experiential learning in the application of these 

models, along, with the use of case studies, will be important features of the day.   

 
Objectives of Day 4 
Students can expect to: 
 
•    Become familiar with standardised criteria used in the diagnosis of anxiety disorders. 
•    Be introduced to cognitive models of common anxiety disorders. 

• Gain an understanding of the maintenance models for Generalised Anxiety Disorder, Panic 
Disorder and Social Anxiety Disorder. 

• Choose and implement appropriate interventions in the treatment of anxiety disorders. 

• Learn how to provide the client with the rationale for the use of various interventions. 
 

Day 5: Integration Day 

The Integration Day takes place in a facilitated group setting, where participants are given the 

opportunity to outline and describe how they have integrated the learning from the four core 

workshops and applied it to their practice. The Integration Day will solidify learning and provide an 

opportunity for case discussion and supervision. Each member in the group will be assessed using the 

following criteria: 

 

•    Understanding and prioritising of main presenting problems. 

•    Understanding of the maintenance of presenting problems. 

•    Use of cognitive Interventions. 

•    Use of behavioural Interventions. 

•    Integration of approach to current work practice. 

  

 

Learning and Teaching Strategy  

A blend of lecture input, video presentations, small group discussions and practice, reflection on case 
examples and directed student reading. 
 
 



CPD Programmes Handbook 2019/20 
 

Page 28 of 50 
 

Assessment  

As well as completing Day 5 (Integration Day), participants will be required to  

• complete a minimum of 20 hours relevant client work (i.e. applying the CBT approach with 

their own current clients in their work setting), and a minimum of 3 hours of supervision 

with a relevant senior professional 

• submit a 2,500 word essay on an assigned topic relating to CBT.  

 

Students who complete all the course requirements will be awarded the PCI College Professional 

Certificate in CBT (Cognitive Behavioural Therapy). 

   

 

Suggested Reading List  
 

Beck, A.T. (1976) Cognitive Therapy and the Emotional Disorders. New York: International Universities 
Press. 
 
Beck, A.T., Rush, A.J., Shaw, B.F. and Emery, G. (1979) Cognitive Therapy of Depression. New York: 
Guilford Press. 
 
Beck, A.T., Emery, G. and Greenberg, R.L. (1985) Anxiety Disorders and Phobias: A Cognitive 
Perspective. New York: Basic Books. 
 
Beck, J. (1995/2011) Cognitive Therapy: Basics and Beyond. New York: Guilford Press. 
 
Bennett-Levy, J. et al (eds) (2004) Oxford Guide to Behavioural Experiments in Cognitive Therapy. 
Oxford: OUP. 
 
Gilbert, P. (2009) Overcoming Depression: A self-help guide using Cognitive Behavioural Techniques. 
London: Robinson. 
 
Kuyken, W., Padesky, C.A. & Dudley, R. (2009) Collaborative Case Conceptualization: Working 

Effectively with Clients in Cognitive Behavioural Therapy. New York: Guilford Press. 

 
Padesky, C. & Greenberger, D. (1995) Mind over Mood. Guilford Press 
 
Persons, J.B. (1989) Cognitive Therapy in Practice: A Case Formulation Approach. New York: W.W. 
Norton. 
 
Weishaar, M.E. (1993) Aaron T. Beck. London: Sage. 
 
Wills, F. & Sanders, D. (2012) Cognitive Behaviour Therapy: Foundations for Practice. London: Sage. 
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Programme Narratives: Professional Certificate Couples Counselling 
  

Weighting:   30 hours  

Programme Leader:  Linda Breathnach 

 

Prerequisites:   Qualification in Counselling, Psychotherapy or other helping professionals with 

therapeutic experience. Students currently in training will be considered, on 

the understanding that the Couples Counselling Certificate qualification cannot 

be used until they have qualified. Entry is by application form. 

 

Programme Aims  

In this couples counselling course, you will learn to observe, assess, evaluate, and formulate treatment 

using the couples environmental influencers as well as their thoughts, moods and emotions, and 

behaviour. The approaches presented are usable, up-to-date and strongly evidence-based. 

 

Syllabus 

Introduction Day 1 and 2 

The initial 2 days of the Professional Certificate includes an overview of the theories underpinning 
couples counselling including the work of John Gotteman. Therapeutic interventions will be 
introduced and practised including role plays. 
 
Objective of the 2 Introductory days 
Relevant theories will be revised and revisited. Participants will be introduced to counselling with 
couples and become familiar with the similarities and differences between couples counselling and 
individual  counselling. Working with gay and lesbian couples will also be introduced. 
  

Day 3 - Family dynamics 

Family dynamics - will focus on family systems including the work of Murray Bowen and Virginia 

Satir.  Participants will be introduced to the genogram. 

  
Objectives of Day 3 
Participants will become aware of the importance of family of origin in couples counselling. 
Become aware of the importance of being familiar with family values and mottos. 
Become familiar with triangulation and mapping within families. 
  

Day 4 – Sexuality 

Participants will be made aware of the importance of being comfortable talking about sexuality in 
couples counselling.  Need to understand own sexual script otherwise the area of sexuality within 
couples counselling will not get adequate attention. 
  
Objectives of Day 4 
To be able to normalise and validate couples around sexuality. To be more comfortable talking about 
sexuality with the couple. Become aware of primary and secondary sexual dysfunctions. 
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Integration Day 5 

The integration day takes place in a relaxed atmosphere where participants are given the opportunity 

to outline and describe how they have integrated the learning from the workshops outlined above 

and applied them to their practice.  Each member in the group will have an opportunity to talk about 

their experience.  

•    Understanding and prioritising main presenting problems 

•    Understanding of the maintenance of presenting problems 

•    Able to outline interventions used 

 

Assessment 

As well as completing Day 5, the Integration Day, participants will be required to provide evidence of 

completion of 15 hours supervised relevant client work and submit a 2,500 word essay on a topic 

relating to Couples Counselling. Record of 3 sessions with a supervisor. 

 

The Integration Day will solidify learning and provide an opportunity for case discussion and 

supervision. Students who complete the clinical work will be awarded a PCI College Professional 

Certificate in Couples Counselling. 

 

Suggested Reading List  

Couples Counselling 

Beck, A. T. (1988) Love is Never Enough, Harer Pernnial Publications, USA 

 

Bowlby, John (1997) Attachment and Loss –Attachment Volumes 1, 2, 3 Pimlico, London 

 

Bowlby, John (1979) The Making and Breaking of Affectional Bonds, Travistock Publications Ltd, New 

York 

 

Bradshaw, John E. (1988) Bradshaw on: The Family, Health Communications Inc, Florida 

 

Crowe, Michael (2010) Overcoming Relationship Problems, Constable & Robinson, London 

 

Egan, Gerard (2007) The Skilled Helper, Thomson Brooks/Cole, USA, 8th edition. 

 

Farrelly, John (2007) The Good Marriage Guide, The Practical Way to Improve your Relationship, 

Veritas, Dublin. 

 

Fennell, Melanie (1999) Overcoming Low Self-Esteem, Constable & Robinson Ltd, London 

 

Forward, S (2001) Toxic in-laws, loving strategies for protecting your Marriage, Quill, NY 

 

Gottman, J. M. (1999) The Seven Principles for Making Marriage Work, Crown Publisher, New York 

 

Gottman, J. M. (2011) The Science of Trust: Emotional Attachment for Couples. W. W. Morton & Co 

Inc. New York 
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Gottman, J. M. & Gottman, J. S. (2007) and baby makes three. Crown Publishers, New York 

 

Gray, J. (1993) Men, Women & Relationships, Gill and MacMillan, Dublin 

 

Gray, J. (1992) Men are from Mars, Women are from Venus. Element 

 

Mellody, Pia (2003) Facing Codependence, What it is, Where it Comes from, How it Sabotages our 

Lives, Harper One, New York 

 

Raffel, L. (1999) Should I stay or Should I go, Contemporary Book, Chicago 

 

Stevens, R. (2008) Erik Erikson, Explorer of Identity and the Life Cycle, Palgrave MacMillan, New York 

 

Family Systems 

Carr, Alan (2006) Family Therapy, Concepts, Process and Practice, John Wiley & Sons Ltd, UK. 2nd 

Edition 

 

Dallos, R. & Draper R. (2000) An Introduction to Family Therapy, Systemic Theory and Practice, Open 

University  Press, UK 

 

Goldenberg, I. & Goldenber, H. (2004) Family Therapy, An Overview, Thomson Brooks Cole, USA 

 

McGolderick, M. Gerson, R. Petry, S. (2007) Genograms, Assessment and Intervention, W. W. Norton 

& Co, New York. 3rd Edition 

 

Satir, Virgina (1998) The People Making, Science & Behaviour Books, California 

 

Sexuality 

Bancroft, J. (1989) Human Sexuality and its Problems, Churchill Livingstone, Edinburgh 

 

Buss, D. M. (2003) The Evolution of Desire, Basic Books, New York, Revised Edition 

 

Denman, C. (2004) Sexuality: A Biopsychosocial Approach, Palgrave MacMillan, New York 

 

Ford, V. (2005) Overcoming Sexual Problems, A self-help guide using Cognitive Behavioural 

Techniques, Constable & Robinson Ltd, UK 

 

Kaplan, H. S. (1995) The Sexual Desire Disorders, Brunner/Mazel, New York 

 

Leiblum, S. R. (2007) Principles and Practices of Sex Therapy, Guilford Press, New York, 4th Edition 

  

Master, W. Johnson, V. E. & Kolodny, R. C. (1995) Human Sexuality, Longman, USA 

 

Zilbergeld, B. (1999) The New Male Sexuality, Bantam, New York 
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Programme Narratives: Professional Certificate Creative Arts Therapies 
   

Weighting:   30 hours 

Programme Leaders:  Liz Rackard & Pauline Macey 

Lecturing Staff:   Pauline Sweeney, Rory Adamas 

Prerequisites:   Qualification in Counselling, Psychotherapy or other helping professionals with 

therapeutic experience and students currently in professional training (Year 2 

onwards). Entry is by application form. 

  

Overview 

This five day course is designed for qualified therapists and counsellors who may wish to explore the 
creative modalities to enhance personal and professional development through an experiential, 
creative process. 
 

The creative arts are life enhancing and have been used since the beginning of time as part of ritual, 
healing and celebration. Art, music and drama enrich and help us make meaning of our lives and 
environment. The creative arts therapies draw on this richness to facilitate expression in multi-faceted 
ways integrating the experience of a given art form with the theories and practice of psychology, 
psychotherapy and psychiatry as a unique form of therapeutic intervention. 
 
Creative arts therapies are widely used in a variety of settings from private practice to multidisciplinary 
teams within hospitals, rehabilitation centres, hospices, residential care facilities, mental health and 
social care services, schools and disability services. They are particularly useful where verbal 
expression is limited or difficult. Since images exist before words, they provide access to both 
unconscious processes as well as supporting us to work with both sides of the brain. 
 
This programme consists of five one-day workshops, each of six hours duration. Each day will be highly 
experiential and focus on both the self-of-therapist and client case work through working with visual 
journaling, personal symbols, image making, music and drama. No prior experience in these areas is 
necessary in order to participate in the course. 
 
Programme Aims 

• To provide each student with an opportunity to engage with and experience the creative 
modalities of art, music and drama therapy. 

• To give students a ‘hands-on’ experience of each discipline. 

• To provide an introduction to the fundamental theoretical concepts of  these arts therapies. 

• To explore the unique contributions, qualities and features of different creative modalities. 

• To consider the ways in which these can complement each other enhancing and transforming the 
therapeutic process.  

 

Learning Outcomes  

 

Knowledge 

On completion of this Certificate, participants will have relevant knowledge about the unique role of 

the creative arts and their place in the therapeutic process. 
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Skills 
On completion of this Certificate, participants will be familiar with the use of a range of creative 
interventions from the disciplines of art, drama and music and possess an understanding of their use 
and limitations. 
 
Additional Requirements (Before Integration Day) 

• Record of 15 hours supervised client work, working with creative arts therapies. 

• Record of 3 hours supervision. 

• 2,500 word essay. 

• Reflective visual journal (to be signed off by course leaders Liz and Pauline on Integration 
Day). 

 
 
Syllabus  

This course takes place over five days:    

 

Day 1: Introduction to Art Therapy through Visual Journaling: Liz Rackard 

 

Sometimes words are not enough for individuals to communicate what needs to be expressed. Art can 

be a creative way to connect to deeper, hidden, playful and creative parts of the self. Visual journaling 

introduces this exploration through drawing, painting, collage and using words in a journal. Through 

using both directive and non-directive art therapy based exercises the first day of this course will look 

at: 

• Origins of art therapy. 

• Materials and methods. 

• The role of imagination, creativity and play in a therapeutic context. 

• Looking at images within a therapeutic relationship. 

• The use of metaphor. 

• Feedback and appropriate interpretation. 

• Art therapy in self care. 

While we will look at some of the theoretical perspectives underpinning art therapy, learning will be 

essentially participative and experiential. The focus is on creativity, freedom and getting in touch with 

the spontaneous childlike part of oneself. No previous experience of art is necessary. 

 

The visual journal will provide a link throughout the five days and be used to record thoughts, 

impressions and learning as students progress through the course. The visual journal is an essential 

part of Integration Day where the focus will be on students integration of personal and professional 

learning. 

 

Learning Outcomes: 

Learners will become aware of how to create their own visual journal, gain confidence in using art 

materials and processes and recognize the role journaling and art therapy in client work and self care.  
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Day 2: Working with personal symbols in a group context: Pauline Macey 

 

Building on day one, day two will provide participants with an opportunity to extend and deepen their 

experience and learning from visual journaling through a structured approach to exploring personal 

symbols in a group setting. This will be facilitated through guided visualization leading into a group 

image making exercise. The contributions and benefits of art therapy within a group process will also 

be explored. Group art therapy has many advantages and is considered to be a potentially powerful 

therapeutic experience and process that is strongly supported by a growing body of research. The day 

will be highly experiential. 

Outline of Content 

1. Introduction to different types of Group Art Therapy: 

• Closed/Open groups. 

• Art Therapy for different client groups. 

• Structured Groups/ Non-structured groups. 

2. Familiarise learners with some of the main theoretical concepts and dynamics underlying all therapeutic 

groups: 

• Transference/Counter-transference. 

• Power/Domination. 

• Projection. 

• Scapegoating. 

3. The roles and responsibilities of the art therapist and the participants in group art therapy  

• The feedback process in group art therapy. 

• The group process dynamic in art therapy. 

• Boundaries and ground rules in group art therapy. 

 

Learning Outcomes: 

Learners will become aware of different group dynamics based on their own experience and will be 

able to recognise the value of group art therapy in different client settings.  

 

Day 3: Introduction to Drama Therapy: Pauline Sweeney 

 

This one day course aims to introduce participants to the theory and practice of dramatherapy as a 

therapeutic tool with groups and individuals within a variety of settings including mental health, 

education, prisons and community / family based services. It will explore play, dramatic projection, 

role, movement, symbol and metaphor, storytelling and poetry as tools of this therapeutic approach. 

It is a method of working and playing using drama tools to facilitate creativity, imagination, learning, 

insight, and growth.  

 

The day will be part experiential and will also give participants the opportunity to integrate theory into 

practice.  
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The emphasis is not on performance but on the experience and creative process of the group or 

individual. 

 

Outline of Content: 

• Origins of Dramatherapy.   

• Theoretical and conceptual perspectives. 

• Working from a humanistic experiential approach using theatre /drama skills – movement, 

improvisation, role, story making, poetry and games to access creativity, imagination and 

personal expression.  

• Case study - benefits of drama in aiding holistic development. 

• Reflective discussion on insights experienced from the journey of the individual in a group 

setting. 

 

Learning outcomes 

Participants will gain an insight into dramatherapy through an experiential and playful process.  

Dramatherapy lends itself well to group work but can also be used with individuals. The relevance of 

both will be explored through the use of case studies.  

 

Day 4: Introduction to Music Therapy and Music as a Resource: Rory Adams 

 

Music therapy and the therapeutic use of music is strongly supported by a growing body of evidence 

examples of which will be provided in relation to each area of the music content.  

 

There is a strong experiential and discursive aspect to this day, each element of the day will include 

discussion and practical exercises and it is intended that participants will feel encouraged and 

empowered to use music in their own self-care and in their work.   

 

It is also intended that participants will have a greater understanding and regard for music therapy as 

an allied health profession and will be in a position to consider when a referral to music therapy might 

be appropriate.  

 

Music is a very versatile resource which is utilised in many different health, social and community 

contexts. This course day looks at the use of music, both as a personal, and as a therapeutic resource 

in health and wellbeing contexts, and explores various aspects of using music including: 

  

▪ Music making in health, community and social contexts.  

▪ Introducing music therapy in mental health, intellectual disability and other contexts. 

▪ Theoretical perspectives including music centered/ behavioural/ psychodynamic/ guided 

imagery. 

▪ Music as a (personal/professional) resource: 

▪ Singing known songs 
▪ Listening to significant music/ discussing lyrics 
▪ Songwriting 
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▪ Drumming/rhythming 
▪ Improvising 
▪ Relaxation/Mindfulness using music 
▪ Music and community; Performance/Recording 

 

• Using rhythm & circle drumming, introducing elements of music. 

• Using singing/ lyrics/ songwriting/ listening. 

• Using instruments; improvisation & structured activities. 
 

Music therapy and the therapeutic use of music is strongly supported by a growing body of evidence 

examples of which will be provided in relation to each area of the music content.  

 

There is a strong experiential and discursive aspect to this day, each element of the day will include 

discussion and practical exercises and it is intended that participants will feel encouraged and 

empowered to use music in their own self-care and in their work.   

 

It is also intended that participants will have a greater understanding and regard for music therapy as 

an allied health profession and will be in a position to consider when a referral to music therapy might 

be appropriate. 

 

Day 5: Integration/Assessment Day: Pauline Macey & Liz Rackard 

 

The Integration Day gives learners the opportunity to reflect on their experience from the four 

previous days using creative arts as part of this processing. Participants will have the opportunity to 

share their experience and learning in the form of a brief presentation to the group in visual or creative 

form. Specific topics covered will include: 

• Application of art therapy to a range of case work. 

• Integration of personal experience of working with different modalities. 

• Brief presentation to the group of experiential learning in visual or creative form. 

• Resources to support ongoing practice and development of working with creative arts 
therapies. 

• Incorporating arts therapies into self care. 

Learning and Teaching Strategy  

Assessment  

2,500 word essay 
Requirements due Before attending Integration Day: 

• Record of 15 hours supervised client work, working with creative arts therapies 

• Record of 3 hours supervision  

• Reflective visual journal (to be signed off by course leaders, Liz and Pauline on Integration 
day) 
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Suggested Reading List and Other Resources 

Art Therapy 

Case, C. & Dalley, T. (2014). The handbook of art therapy. 3rd ed., New York: Routledge. 

 

Malchiodi, C. (2012). The handbook of art therapy. 2nd Edition.  New York: The Guildford Press. 

 

McNiff, S. (1992). Art as Medicine: Creating a Therapy of the Imagination. Boston & London: Shambala 

Publications. 

 

McNiff, S (2004). Art Heals: How Creativity Cures the Soul. Boston & London: Shambala Publications. 

 

Schaverien, J. (1999). The Revealing image: Analytical art psychotherapy in theory and practice. 

London: Jessica Kingsley Publishers. 

 

Silverstone, L. (1997). Art Therapy – The Person Centered Way. London: Jessica Kingsley Publishers. 

 

Malchiodi, C.A. (2015). Creative interventions with traumatized children. 2nd ed., New York: The 
Guilford Press. 
 
Oaklander, V. (2007). Windows to our children.  Gouldsboro: The Gestalt Journal Press. 
 
Expressive Therapies, History Theory and practice: web link 

https://www.psychologytoday.com/files/attachments/231/malchiodi3.pdf 

 

British Association of Art Therapists Blog 

http://www.baat.org/About-BAAT/Blog 

 

Art for Heroes – A Culture Show Special 

https://vimeo.com/77617525  

 

Ted Talk: Melissa Walker at TedMed 2015 on Art therapy and PTSD 

https://www.ted.com/talks/melissa_walker_art_can_heal_ptsd_s_invisible_wounds#t-576389  

 

Drama Therapy 

Cattanacht, A (1994) Drama for people with special needs, London: A&C Black  

 

Emunah, R (1994) Acting for Real, Dramatherapy Process, Technique, and Performance. Florence KY, 

USA.Brunner/Mazel 

 

Jennings, S., (1990) Dramatherapy: Theory and Practice 1. London: Routledge 

 

Jennings, S (1995) Dramatherapy with children and adolescents, Sussex. USA, Routledge 

 

Jones, P. (1996) Drama as Therapy – Theatre as Living. Routledge, London & New York 

https://www.psychologytoday.com/files/attachments/231/malchiodi3.pdf
http://www.baat.org/About-BAAT/Blog
https://vimeo.com/77617525
https://www.ted.com/talks/melissa_walker_art_can_heal_ptsd_s_invisible_wounds#t-576389
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Landy, R, J (1986) Drama Therapy. New York: Charles C Thomas 

 

Winnicott D.W (1974) Playing and Reality Playing and Reality, London, Pelican 

 

Iacat.ie  Irish Association of Creative Arts Therapists  

http://www.iacat.ie 

 

Badth.org.uk     -  British Association of Dramatherapists  

http://badth.org.uk 

 

Music Therapy 

Wigram, T. Nygarard, P. and Bonde, L.O. (2002). A Comprehensive Guide to Music Therapy, Theory, 

Clinical Practice, Research and Training. London & Philadelphia: Jessica Kingsley Publishers. 

 

Baker, F. Wigram, T. (2005) Songwriting Methods, Techniques and Clinical Applications for Music 

Therapy Clinicians, Educators and Students. London & Philadelphia: Jessica Kingsley Publishers. 

 

Nordoff Robbins is a UK based music therapy institute providing an online example of the amount 

and diversity of music therapy related evidence. 

https://www.nordoff-robbins.org.uk/our-history 

 

British Association for Music Therapy 

https://www.bamt.org/british-association-for-music-therapy-resources/music-therapy-on-

video.html# 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.nordoff-robbins.org.uk/our-history
https://www.bamt.org/british-association-for-music-therapy-resources/music-therapy-on-video.html
https://www.bamt.org/british-association-for-music-therapy-resources/music-therapy-on-video.html
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Programme Narratives: Professional Certificate Group Facilitation Skills 
   

Weighting:   30 hours 

Programme Leader:        Karolina Kurszewska-Szemis BSc (Hons), MSc (IP) 

Prerequisites:   Qualification in Counselling, Psychotherapy or other helping professionals with 

therapeutic experience and students currently in professional training (BSc Year 

2 onwards). Entry is by application form. 

  

Programme Aims  

This five-day training program offers an introduction to the theory and practice of group facilitation. 
The course is designed to help health practitioners develop an understanding of group dynamics, as 
well as adding group facilitation to their repertoire of skills 
 

Learning Outcomes  

Knowledge and Skills: 

Having completed this course, participants will be able to: 

• Obtain experience in facilitation of support groups under supervision. 

• Offer support groups to a small short-term group, and demonstrate techniques to initiate, 
maintain, support and facilitate a group in its evolution. 

• Have a basic understanding of some conscious and unconscious group dynamics. 

• Understand what a group facilitator’s role is. 

• Understand support group boundaries, create and maintain them. 

• Understand how groups affect facilitators emotionally. 
 

Syllabus  

This five-day training program offers an introduction to the theory and practice of group facilitation. 
The course is designed to help health practitioners develop an understanding of group dynamics, as 
well as adding group facilitation to their repertoire of skills. 
  
The programme provides a well-balanced combination of theory and experiential learning. Each day 
of the course will consist of theoretical, practical and process orientated components. 
  
All learning will take place in a group setting and will offer participants opportunities to reflect on their 
own experiences of and in groups and on their professional practice. The course gives unique 
opportunity for counselors and health professionals to gain a basic understanding of both conscious 
and unconscious processes and dynamics that permeate all groups. 
 

 

Day 1: Introduction to the Group Work Practice: Exploration of the Theories and Approaches to 

Group Facilitation 

The first day of the programme looks at the theoretical contributions to understanding group work as 
well as different types and models of group facilitation and its implications: 

• Introduction to group theories. 

• Understanding why some groups flourish and others flounder. 

• Necessary decisions when planning the group. 
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• Examples: different groups for different populations. 

• Assessment of individuals for group work. 

• Understanding boundaries, creating and maintaining them. 

 

Day 2: Growing a Group: Preparations, Dynamic Administration and Assessment Interviews. 

The second course day takes a look at crucial components of the beginning stages of planning 
successful group: 

• Skills and techniques for setting up a group. 

• Referrals and how to get them. 

• Potential difficulties at early group stages. 

• Keeping records of the group. 

• Ethical considerations. 

• Use of the self and co-leadership in a group. 

• First session. 

 

Day 3: The Group in Action: Conscious and Unconscious Group Dynamics.  

• Stages in group development and techniques in facilitating the progress of these stages. 

• Developing Trust in a group. 

• Introduction to unconscious processes underlying a group. 

• Managing conflict in support groups. 

 

Day 4: Working with diversity and Complexity Issues.  

• Matters of racial, social and sexual diversity in a group. 

• Attachment Theory and Group Work: managing endings, absences and breaks. 

• Concepts of Holding and Containing and their function in group process. 

• How groups can affect the facilitator emotionally. 

 

Day 5: Integration/Assessment Day 

The Integration Day takes place in a group discussion setting, where participants are given the 
opportunity to outline and describe how they have integrated the learning from the four core 
workshops and applied it to their practice. The integration Day will solidify learning, and provides an 
opportunity for case discussion and supervision/assessment. Important concepts will be revisited and 
discussed during the training. 
 

Learning and Teaching Strategy  

The programme provides a well-balanced combination of theory and experiential learning. Each day 
of the course will consist of theoretical, practical and process orientated components. 
 
All learning will take place in a group setting and will offer participants opportunities to reflect on their 
own experiences of and in groups and on their professional practice. The course gives unique 
opportunity for counselors and health professionals to gain a basic understanding of both conscious 
and unconscious processes and dynamics that permeate all groups. 
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Assessment  

As well as completing Day 5, the Integration Day, participants will be required to provide evidence of 
completion of 20 hours (5 preparatory hours and 10 x 1,5h group sessions) supervised relevant group 
work and submit a 2,500 word essay on a topic relating to Group Facilitation. A list of approved group 
supervisors will be provided during the training. 
 
The Integration Day will solidify learning and provide an opportunity for case discussion and 
supervision. Participants who complete the group work hours and submit a 2,500 word esssay will be 
awarded: PCI College Professional Certificate Group Facilitation Skills. 
 

Suggested Reading List  

Barnes, B., Ernst, S. & Hyde, K. 1999.  An introduction to group work: a group analytic perspective. 

London: Palgrave. 

 

Bateman, A., Brown, D. & Pedder, J. 2010. Introduction to psychotherapy: an outline of psychodynamic 

principles and practice. 4th ed. London: Routledge 

 

Behr, H. & Hearst, L.  2005. Group analytic psychotherapy: a meeting of minds. London: Whurr 

Publishers. 

 

Benson, J. 2010. Working more creatively with groups. 3rd ed. London, New York: Routledge. 

 

Bion, W. 1961.  Experiences in groups. London: Tavistock/ Routledge. 

 

Dalal, F. 2002.  Race, colour and the process of racialization: new perspectives from group analysis, 

psychoanalysis and sociology. London: Routledge. 

 

Stock Whitaker, D. 2001. Using Group to Help People. London: Routlege 

 

Schwarz, R. 2017. The Skilled Facilitator. New York: John Wiley &Sons. 

 

Wallin, D. J. 2007. Attachment in Psychotherapy. London: The Guilford Press. 

 

Yalom, I.D. & Leszcz, M. 2005. The theory and practice of group psychotherapy. 5th ed., New York: Basic 

Books. 
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Programme Narratives: Professional Certificate Dream Work 

 
Weighting:   30 hours 

 

Programme Leader:  Mike Hackett MIACP, BSc (Hons) Couns/Psych 

 

Prerequisites:  Qualification in Counselling, Psychotherapy or other helping professionals 

with therapeutic experience and students currently in professional training 
(Year 2 onwards). Entry is by application form. 

 

If you have completed the two day CPD Programme ‘Dreams in Private Practice, in Groups & for 
Personal Development’ you will only need to complete days 3, 4 and the Integration Day. 

 
Programme Aims & Learning Outcomes 

 

Knowledge 
On completion of this Certificate, participants will be able to: 

• Understand the role sleep and dreams play in our cognitive, emotional and spiritual wellbeing 

• Learn about the role dreams have played in human development through time (cultural and 

psychological perspectives) 

• Gain insights into your life situation through your dreams, active imagination etc. 

• Deepen their awareness of the gifts, opportunities and signposts their unconscious holds for 

personal development and professional practice 
 

Skills: 

On completion of this Certificate, participants will be able to: 

• Apply simple, mid-level and complex dream work methods for personal development 

• Learn how to use scientifically valid methods for therapeutic dream work 

• Introduce clients to dream work and work with dreams in a therapeutic 

• Work safely with dreams, nightmares and night-terrors in a therapeutic context 

• Learn how to integrate dream/unconscious messages into actionable, waking life-change Syllabus 

 

Syllabus 

Day 1: Introduction to Dreams in Therapy 

• The secret world of sleep and dreams 

• A short history of dreaming 

• Dreams and psychotherapy 

• Psychodynamic, Psychoanalytic & Gestalt perspectives 

• Dream imagery through film, music, poetry. 

• Dream work in practice – live demonstration & discussion 

 
Day 2: Dream Ethics, Process and Practice 

• The International Association for the Study of Dreams, ethics & practice 

• Dream work skills – introducing dreams to clients 

• Dream Science: The Hill Cognitive Experiential Model for dream work 

• Applied dream work (basic level) using Hill 

• Practice using the Hill Model 
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Day 3: Experiential encounter with individual and common dream motifs 

• Dream work methods, simple to the complex 

o One step dream working 

o The ‘I am / I need’ method 

o The Narrative method 
o The Hill Method (reprise) 

• Archetypal, Big Dreams and 7 Common dream motifs in therapy 

• Working with nightmares and night-terrors 

 

Day 4: Dreams in other contexts, limitations and constraints 

• Dream and dream work in supervision 

• Case presentation – applied dream work (30 minutes per student) with group feedback 

• The sharp edge of dream work in therapy – constraints and limitations 

• Dream work for ongoing personal development 

• Contributing to the field of dream work study and research 

 

Day 5: Integration & Assessment Day 

• The Integration Day takes place in a relaxed atmosphere, where participants are given the 

opportunity to outline and describe how they have integrated the learning from the four core 
workshops and applied it to their practice. The Integration Day will solidify learning and 

provides an opportunity for case discussion and supervision. It will also signpost additional 

ongoing resources useful in making dream work part of personal and professional 
development. 

• Learning and Teaching Strategy 

• A blend of lecture input, video presentations, small group discussions and practice, reflection 

on case examples and directed student reading. 

 

 

Assessment 

As well as completion of each day, trainees will complete a 2,500 word essay including their systematic 

working through a dream using any of the methods covered during the programme and a reflection 

on their learning throughout the programme and between sessions. 
 

Suggested Reading List  

  

Coolidge, Frederick L., (2006), Dream Interpretation as a Psychotherapeutic Technique, Radcliffe 
Publishing Ltd., Oxon, England.  

  

Cushway, Delia & Sewell, Robyn (1992), Counselling with Dreams and Nightmares, Sage Publications 
Ltd., Bonhill Street, London, England.  

  

Faraday, Ann (1972), Dream Power: Learn to Use the Vital Self-Knowledge that Lies Stored in your 
Dreams, Berkley Books, Madison Avenue, New York, USA.  

  

Faraday, Ann (1974), The Dream Game, Harper & Row Publishers, London, England.    
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Freud, Sigmund (1900), The Interpretation of Dreams (1997 Edition), Wordsworth Editions Ltd., East 
Street, Ware, Hertfordshire, England.  

  

Hill, Clara (Ed) (2004), Dream Work in Therapy – Facilitating Exploration, Insight, and Action, American 
Psychological Association Washington, USA.  

  

Jung, Carl (1974), Man and his Symbols, Picador, Pan Macmillan, London, England.  

  

Nell, Renee (2005), The use of dreams in couple counselling: a Jungian Perspective, Inner City Books, 
Toronto, Canada.  

  

Pesant, Nicholas & Zadra, Antonio (2004), Working with dreams in therapy: what do we know and 
what should we do? 
http://www.fas.umontreal.ca/PSY/Zadra/notesdecoursPDF/AZ_DRINT_CPR2004.pdf, last accessed 
7th January 2007.  

  

Perls, Frederick, Hefferline, Ralph F & Goodman, Paul (1951), Gestalt Therapy – Excitement and 
Growth in the Human Personality, Souvenir Press, Great Russell St, London, England.  

  

Rhatigan, George (1996), Dreams: Secret Language of the Soul, Auburn House, Salmon Publishing Ltd, 
Cliffs of Moher, Clare, Ireland.  

  

Rosner, Rachel I, Lyddon, William J & Freeman, Arthur (2004), Cognitive Therapy and Dreams, Springer 
Publishing Company Inc., Broadway, New York, USA.  

  

Rycroft, Charles (1979), The Innocence of Dreams, Pantheon Books, New York, New York, USA.  

  

Siegel, Alan (2002), Dream Wisdom; Uncovering Life’s Answers in Your Dreams, Celestial Arts, PO Box 
7123, Berkley, CA, USA. 
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Programme Narratives: Working with Trauma 

 
Weighting:   30 hours 

 

Programme Leaders:  Grainne Mooney & Peter Leddan 
 

Prerequisites:  Qualification in Counselling, Psychotherapy or other helping professionals 

with therapeutic experience and students currently in professional training 

(Year 2 onwards). Entry is by application form. 

 
 

Programme Aims & Learning Outcomes 

 

The five day programme will allow participants to engage with history of trauma and underlying 

symptoms of trauma.  Detailed insight is gained into the impact of traumatic incident has on 

individuals and groups.  Participants can expect to look at the evidence supported principles of 

recovery and the evidence supported treatments available to trauma work.  

  

A strong focus will be placed on the participant’s knowledge and skills to provide a more informed 

confidence in working with trauma.  Concepts and frameworks to support practitioners to facilitate 

those struggling with symptoms of trauma will be available both formally and informally.  

  

Considerable experience of facilitators in the areas of trauma gives current and varied case studies, 

practical issues and self-care issues.   In providing a broad range of themes, theories and addressing 

practical implications of working with trauma the participants will gain insight and ability to recognise 

and facilitate clients through the impact of trauma to a more integrated self allowing recovery and 

possible growth.    

  

Responses to traumatic incidents can vary considerably, whether the trauma is a result of recent 

critical incident or unresolved historic event the complexity of responses can be challenging for the 

client to negotiate.   

  

Supporting individuals after a traumatic event is widely used in a variety of settings from private 

practice to multidisciplinary teams within organisations. 

 

Syllabus 

Day 1: Introduction to the history, theories & treatments of Trauma. 

  

The initial day of the Certificate will trace the origins of the theories of trauma to current up to date 

research.  Definitions, categories and responses to trauma will be outlined.   Additionally, symptoms 

of trauma will be explored through the Biopsychosocial model.   The day will include power point 

presentations, handouts and group discussion.    
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Day 2: Responding to & Recovery from Trauma.  

  

During the second day of the Certificate programme a presentation on critical incident responses 

supported by current best international best practice guidelines.  There will be opportunity also on 

day two to observe role play by facilitator to trauma.  

The facilitator of day 2 Grainne Mooney has attended groups and individuals post critical incidents on 

a regular bases for nearly 15 years.  Principles & themes of recovery, resilience and post trauma 

growth will be detailed.  Triad work will allow participants to experience and observe in a safe space 

responding to clients with trauma.  

 

Day 3: Integrating principles of recovery into practice. 

  

Day three provides for adapting to trauma work from current practices.  Detailed proposals of 

integrating aspects of Person Centred, Mindfulness, CBT and Psychodynamic modalities to meet the 

themes present in trauma.  The day will also include group discussion on obstacles to recovery. 

The very important subject of impact on facilitators, self-care and compassion fatigue will be 

addressed.  There is growing research and evident to support the presence of vicarious trauma 

through social media.  There will be presentation to address this with secondary trauma.  

 

Day 4: Working with individuals and groups a practical approach from an Irish perspective 

  

Building previous days, day four will provide participants with an opportunity to extend and deepen 

their knowledge with an experienced practitioner and enable students to understand the process of 

working with individuals and groups. There will be case studies, role play, discussion groups and 

process learning. 

On completion of this training, participants will have relevant knowledge and skills to assist them in 

working with individuals and groups.  

 

Day 5: Integration Day 

  

Integration day provides a more informal learning environment.  The day is less structured and 

facilitates open discussion and debate and participants are given the opportunity to outline and 

describe how they have integrated the learning from the four previous days and applied it to their 

practice. 

Through a process of creating, presenting and defence of conference poster (15 minutes) participants 

will have the opportunity to share their knowledge and engage with learning from their 

colleagues.  Deference of posters will be to fellow participants and course facilitator who will assess 

this assignment. 

 
Assessment 

Students are required to write either an essay or case study in relation to Working with Trauma. The 
written assignment is to be 2,500 words and include full researched bibliography. The objective of the 
written assignment is to demonstrate learning introduced within the course. The written assignment 
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should include history, theory and practical application and implications for the 

counsellors/psychotherapist.  

 

Suggested Reading List  

Zoellner, L, Feeny, N, 2014. Facilitating Resilience & Recovery Following Trauma. New York: The 
Guilford Press.  

Parens, H, Blum, H, Akhtar S, 2008. The Unbroken Soul. 1st ed. Maryland USA: Jason Aronaon.  

Brymer M, Jacobs A, Layne C, Pynoos R, Steinberg A, Vernberg E, Whatson P., 2006. Psychological 
First Aid - Filed Operations Guide. 2nd ed. s.l.:National Child Traumatic Stress Network and National 
Centre for PTSD.  

Optional reading  

Fisher. J (2017) Healing the Fragmented Selves of Trauma Survivors: Overcoming Internal 
SelfAlienation. USA: Routledge  

Lewis Herman, J. (2015) Trauma and Recovery: The Aftermath of Violence - From Domestic Abuse to 
Political Terror. New York: Basic Books  

Millar-Karas, E., 2015. Building Resilience to Trauma. New York: Routledge.  

Minton, K., Ogden, P. & Pain, C. (2006) Trauma and the Body: A Sensorimotor Approach. USA: W. W. 
Norton & Company  

Ogden, P. & Fisher, J. (2015) Sensorimotor Psychotherapy: Interventions for Trauma and 
Attachment. USA: W. W. Norton & Company  

Rothschild, B. (2000). The body remembers: The psychophysiology of trauma and trauma treatment. 
New York, NY, US: W.W. Norton & Co.  

Smith R., Ascough J, 2016. Promoting Emtional Resilience. 1st ed. New York: The Guilford Press.  

Van Der Kolk, B. (2014). The body keeps the score: Brain, mind, and body in the healing of trauma. 
New York, NY: Viking Penguin. 

 

 

 

 

 



CPD Programmes Handbook 2019/20 
 

Page 48 of 50 
 

Programme Narratives: Advanced Cognitive Behavioural Therapy 

 
Weighting:   30 hours 

 

Programme Leader:  Eoin Stephens 
 

Prerequisites:  Qualification in Counselling, Psychotherapy or other helping professionals 

with therapeutic experience and students currently in professional training 

(Year 2 onwards). Entry is by application form. 

 

 

Programme Aims & Learning Outcomes 

The aim of the module is to build on the introduction to Cognitive Behavioural Therapies in Module 

2a, and to introduce students to some of the many developments in the theory and practice of 

Cognitive Behavioural Therapies since Beck’s original model was developed, e.g. expanding the idea 

of Case Formulation, Young’s Schema Therapy, Linehan’s Dialectical Behaviour Therapy, Gilbert’s 

Compassion Focused Therapy, Hayes’ Acceptance and Commitment Therapy, and contributions such 

as Mindfulness Based Cognitive Therapy. 

 

On completion of this module, students will be able to: 

• Consider the limitations of traditional short-term CBT. 

• Examine the role of Case Formulation in CBT. 

• Critically describe some of the new contributions to CBT theory and practice e.g. Core 

Beliefs/Schemas; Acceptance, Mindfulness. 

• Critically reflect on the application of Cognitive-Behavioural Case Formulation to clients in 

their practice. 

• Evaluate and outline relevant use of Basic Mindfulness Skills. 

  

Learning and Teaching Strategy 

A blend of input, lecturer-led group discussion, small group discussion, and experiential learning, 

centred around exploration of and reflection on, client case studies. 

As well as tutorial input and group work, resources utilised in the learning process will include videos, 

handouts and directed student reading. 

 

Syllabus 

1. Case Formulation in CBT 

2. Schema Therapy 

3. Acceptance & Commitment Therapy 

4. Mindfulness-Based Cognitive Therapy 

5. Compassion Focused Therapy 

6. Dialectal Behaviour Therapy 

 

Assessment 

The exact format and title of assessments can vary. The information provided below has been included 

as an illustration of the assessment types and academic level expected of students. 
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Formative Assignment: 

Write a 1,000 review of an article/book chapter proposed by the Module lecturer. 

 

Summative Assignment: 

Students are required to complete a 4,000 word assignment.  

 

Suggested Reading List  
Core Texts 

Kuyken, W., Padesky, C.A. & Dudley, R. (2011). Collaborative case conceptualization: Working 

effectively with clients in cognitive-behavioral therapy. New York: Guilford Press. 

 
Recommended Reading 

Batten, S.V. (2011). Essentials of Acceptance and Commitment Therapy [SAGE Knowledge version]. 

doi: http://dx.doi.org/10.4135/9781446251843 

 

Chigwedere, C., Tone, Y., Fitzmaurice, B. & McDonough, M. (2012). Overcoming obstacles in CBT [SAGE 

Knowledge version]. doi: http://dx.doi.org/10.4135/9781446251973 

 
Ciarrochi, J.V. & Bailey, A. (2008) A CBT Practitioners Guide to ACT. Oakland: New Harbinger 
Publications. 

 

Dryden, W. (Ed.). (2012). Cognitive behaviour therapies [SAGE Knowledge version]. doi: 

http://dx.doi.org/10.4135/9781446288368 

 
Gilbert, P. (2010). The compassionate mind. London: Constable. 

 

Haarhoff, B. & Thwaites, R. (Eds.). (2016). Reflection in CBT [SAGE Knowledge version]. doi: 

http://dx.doi.org/10.4135/9781473919952 

 
Hayes, S. C., Follett, V. M. & Linehan, M. M. (2004). Mindfulness and acceptance: Expanding the 
cognitive behavioural tradition. New York: Guilford Press. 

 

Rijn, B. van (2015). Assessment and case formulation in counselling and psychotherapy [SAGE 

Knowledge version]. doi: http://dx.doi.org/10.4135/9781473910867 

 
Segal, Z.V., Williams, J.M.G. & Teasdale, J.D. (2002). Mindfulness-Based Cognitive Therapy for 

Depression. New York: Guilford Press. 

 

Swales, M. A., & Headr, H. L. (2008). Dialectical behaviour therapy: Distinctive features (CBT distinctive 
features). London: Routledge. 

 

Thomas, M. & Drake, M. (Eds.). (2012). Cognitive behaviour therapy case studies [SAGE Knowledge 

version]. doi: http://dx.doi.org/10.4135/9781446289037 

 

http://dx.doi.org/10.4135/9781446251843
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Young, J. E., Klosko, J. S. and Weishaar, M. E. (2003). Schema therapy: A practitioner’s guide. New York: 

Guilford Press. 

 

Wills, F. & Sanders, D. (2013). Cognitive behaviour therapy: Foundations for practice [SAGE Knowledge 

version]. doi: http://dx.doi.org/10.4135/9781526435651 
 

  

  


